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1.  My personal theory of reading is to try and try again until you get it. This is, of 

course, unpractical for struggling readers. Here is where the texts become useful. Reading 

pedagogy is a decisive tool that we as future teachers must grasp and cement if we hope 

to have a successful classroom. The methods discussed below are pivotal to successful 

reading pedagogy.

 I cannot honestly say that I remember learning how to read English, I just 

remember certain instances when things were incorrect or when I had an embarrassing 

moment in reading (misreading, mispronouncing). At this point in time, it would have been 

helpful to have a teacher such as Wilhelm or Tatum, who really attempted to connect with 

their students.  My experiences in learning how to read French are much more colorful 

memories in my mind. I remember the first time I received my French textbook, I tried to 

read it through and teach myself French. Proud of myself for understanding some words, I 

found myself trying to read the words as if they were Spanish or English but with a 

French accent. Realizing my efforts were futile, I set the book down and waited for 

instruction. Here, I show clear efforts practiced in “Dimensions of Literacy” and “English 

L2 Reading”, looking at a text from the bottom up and picking apart what little I can 

understand. I was using my prior knowledge of romance languages (Spanish) to gain or 

create insight into the French language. 

You Gotta Relate to The Kids

 Wilhelm and Tatum respond to students on a more personal level. They are 

genuinely interested in the lives of their students and want to see them succeed, not get 

rid of them and on to the next one. As humans, we are more compelled to read a book if it 

will give us insight that can solve our own problems, if it is something in our best interest. 
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By connecting literature to life, Wilhelm and Tatum take us between the lines of the 

tightly bound books and into a deeper meaning. 

 Wilhelm’s methods, such as role play or snapshots, seem most appropriate for a 

young age group, as do some of Tatum’s methods. To respond to the literary worlds, 

Wilhelm divided his “dimensions” into three different categories: evocative, connective 

and reflective dimensions. Each individual dimension affects individual students 

differently. We can go further and divide literacy into functional literacy, such as reading 

an owner’s manual to an appliance, and it’s counterpart, literacy of thoughtfulness. This 

focuses on reading to enrich yourself and your life. By applying Wilhelm’s dimensions, there 

is usually improvement in at least some students. For those that are harder to crack, 

Tatum’s methods seem appropriate. He asks provoking questions of the students and really 

sets up an atmosphere for reflection. Tatum refers to the aspect of empowerment and 

trying to get unmotivated students to build a relationship with reading. Continuously giving 

us methods to unshackle our students from the prison they build around them, Tatum is an 

inspiration and real catalyst for change.

Kucer two Birch’s with one stone

 Birch and Kucer concentrate on the phonetic and bottom up aspects of reading. 

Stressing  the manner and place of articulation while factoring in the English L2 learners’ 

native language. Birch depends heavily on the bottom up approach focusing on graphemes 

and allophones, comparing different languages; similar to how we had attempted to make 

sense of the Indonesian menu by sampling the text (Birch, 71). 

 Kucer gives us his “dimensions of literacy” in which he explains what it takes to 

become literate, what that means and how we develop that mechanism. The linguistic, 

cognitive, sociocultural, and developmental knowledge that we gain from Kucer is 

indispensable to understanding the varied aspects that we all gain as readers and future 

teachers. 
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2. 

a) With respect to learning how to read, Tatum gives a succinct account of the 

hurdles black adolescent males must run through in order to reach their appropriate 

reading level, something that should be second nature, not an obstacle. Furthermore, self 

confidence is a substantial factor that students lack in reading if they come from a 

disenfranchised background; not to mention the immense distractions from school because 

they spend so much of their energy just trying to survive. Inevitable failure, loss of hope, 

and limited aspirations are all reasons why “black males are increasingly skeptical that 

education can help them escape from their low economic strata” (Tatum, 15).To 

conceptualize the role of literacy instruction for this population, I would refer back to the 

cognitive dimension that Kucer gives us and find a way to engage my students, find 

something that they can personally relate to. “move beyond the mandated reading 

curriculum that was in fact specifically designed to increase my reading achievement.” 

Tatum wants to influence attitudes through the text with characters, being the book to 

help you reach a better you, a new part of yourself that you were mislead to believe you 

didn’t have.

b) The steps I would take to provide a motivating, empowering, and culturally 

responsive curriculum would closely follow Tatum’s framework for lesson preparation and 

assessment (Tatum, 96). Touching off of what we discussed in class, it is also very 

important for learning readers to understand suffixes, prefixes and root words, as this 

will greatly facilitate the learning of new or confusing words. Tatum’s framework centers 

around meeting the students needs, an important question to ask oneself as a teacher, “is 

your curriculum choice developmentally, socially/culturally, academically, or emotionally 

appropriate?” This will help lead the way to provide an empowering and culturally 

significant response from my students. In order to hit those points, I would need to know 

my class, understand what motivates them, what bothers them, what they want to achieve. 

c) For a successful curriculum, I would fuse together Kucer’s cognitive dimension and 

Tatum’s lesson preparation plan. Motivation is achieved through a set goal. Tatum compares 
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two culturally responsive teachers and their teaching methods. The second teacher 

(Tatum, 76) has what he calls “Afro-bets” where each letter of the alphabet is associated 

with a successful, contemporary African-American. This can motivate children who believe 

their future is already written in the lower tiers of society.

 Tatum dedicates an entire chapter to structuring a curriculum that empowers 

students, “education is connected to self-definition and transformation of culture for 

black people collectively.” This asks if a curriculum should be empowering or functional, I 

believe the real issue is finding a text that can do both. The importance of relating to the 

students is what will captivate their attention, stimulating real analysis and digestion of 

the material, avoiding the dreaded cram and flush that most students practice. 

 One of the first things to consider when approaching a culturally responsive 

curriculum is the relationship between culture and education. (Tatum, 74). “Teachers and 

students must learn how to navigate whatever cultural differences exist in a respectful 

way and in an atmosphere of mutual trust.” Language is intertwined with culture and it is 

crucial for culture to be taken into account when deciding what to teach your students. 

The material must call out to the students or there will be no spark, motivation or 

empowerment. It is our responsibility as teachers and future teachers to teach students 

how to ask those thought provoking questions, analyzing both written and non written 

materials in the context of their lives (Tatum, 42). 
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