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California State University-Chico 
Department of English 

ENGL 470-02 
THEORY & PRACTICE OF SECOND LANGUAGE ACQUISITION 

SPRING 2012

Location: Taylor 208
Time: Tuesdays & Thursdays 9:30-10:45 
Instructor: Dr. Margaret A. DuFon 
Office: Taylor Hall, Room 218 
Telephone: 898-6151 
E-mail: Use Web Vista e-mail box for all class related messages
Office Hours: Tuesdays, 10:45-11:45, Thursdays: 10:45-12:15 & 1:45-3:15 or by appointment 

If you think you are experiencing any difficulty with the course, come to my office to discuss 
the problem so that we can solve it.  Do not wait until the end of the semester when your 
problem is out of control and there is little time left to do anything about it.  Come and GET 
HELP EARLY. 

*Required Readings
There are three textbooks for this course, which are available in the AS Bookstore:

1) Right Listening by Mark Brady (2009). Paideia Press.
2) How Languages are Learned (Third Edition) by Patsy M. Lightbown & Nina Spada. 
3) Working with Second Language Learners, Second Edition by Stephen Cary, (2007).  

Heinemann.
Additional required readings are available in a reading packet, which can be purchased at Mr. 
Kopy.  Packet. #470 (See page 12 of syllabus).

CSU-Chico Catalog Description
Introduction to major issues in second language acquisition and teaching.

Course Description
SLA:  This course will introduce the basic concepts and issues related to learning and teaching 
a second language, particularly as it pertains to secondary and tertiary education. We will 
examine issues related to second language acquisition and teaching from various theoretical 
perspectives specifically focusing on both written language skills of reading and writing and the 
spoken language skills of listening and speaking; on both child and adult acquisition, and on both 
naturalistic and classroom learning contexts.  The information provided in this course will help 
you make better decisions based on knowledge gained from current research regarding the 
second language learners in your classrooms.  
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Mindfulness:  An important part of success in teaching, and in life in general, is acting 
mindfully.  Research has found mindfulness to result in benefits such as more focused 
attention, stress reduction, greater empathy and compassion, reduction in the need to control 
outcome, all of which serve us well as teachers and as human beings, and make life more joyful. 
Therefore this course will include a component of mindfulness, particularly mindful or right 
listening, along with the course content on Second Language Acquisition.  Mindfulness, if 
practiced diligently, will help you to do a better job with the material in this course as well as 
with life outside and beyond the course.

Required Assignments
All written assignments should be typed in Comic Sans font size 11 with 1.5 line spacing. 
Papers that use the wrong font will be returned without grading for reprinting in the 
proper font. All should be approximately within the page limitations.  Fewer than the 
required number of pages typically does not include sufficient detail.  More than the 
required number typically includes too much detail.  If you go more than half a page past 
the limitation, I will stop reading if and when you surpass the page limitation.

Laboratory Reports (200 points)
This course consists of a lab requirement in addition to the lecture requirement.  You are 
required to work on a weekly basis as a tutor or conversation partner with a non-native speaker 
of English as your lab work.  You may know someone who is not a native speaker of English who 
needs a tutor or a conversation partner.  You may indeed already be working with English 
Language Learners in a school or have co-workers or family members who speak a native 
language other than English.  If you do not have anyone, you need to find a person to tutor.  
The American Language and Culture Institute (part of the continuing education program) and 
EFLN 170 class on campus will have some international students in need of tutoring.  You should 
contact the Continuing Education Building (for an ALCI student) or me for an EFLN 170 
student if you would like to be matched up with an international student.  

You should meet with your tutee for a minimum of 12 hours spread out over a minimum of 6 
times during the semester.  During the tutoring time, you should help your tutee develop his or 
her English in whatever way you both determine is best.  You may need to help them 
understand an assignment, complete an assignment accurately and efficiently, prepare a 
presentation, revise a paper, do grammar exercises, give them tips on how to survive university 
life in the US, or simply talk and practice conversational skills.  A few tutees look at the 
tutoring session as an extra chore to be done which takes up their time.  Your tutoring session 
should be something that helps them to complete the tasks they already have on their plate, 
not prevent them from doing so.  Let them know this.

Sometimes you may get a tutee whose English skills seem very advanced and you might think 
that there is nothing you can do to help them.  However, that might not be an accurate 
assessment.  Many foreign students have a difficult time making American friends and your 
conversational sessions may be some of the only times they have long conversations with a 
native speaker of English.  Some appreciate the opportunity to learn about American culture 
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and to ask questions about things that they do not understand about the way we behave.  
Other ESL students speak very well, but when you look at their written work, you might find 
that they do not express themselves clearly, make a lot of grammatical errors and/or write 
sentences that run on forever without periods and commas.  Therefore you and your tutee 
need to determine what the tutee’s needs are and help him or her meet them through your 
tutoring.  The vast majority of ENGL 470 students find the tutoring experience to be very 
worthwhile and rewarding.

You will be required to write reports about each of your tutoring sessions.  The report should 
be brief, roughly ¾ to 1 page typed with in Comic Sans size 11 font with 1.5 line spacing for 
each hour of tutoring or a total of about 9-12 pages at the end of the semester.  Each 
session's report should immediately follow the previous report and be neatly organized in a 
folder or stapled together so that all reports are one unit.  At the top of each report, list your 
name, the date, the time you started the session and the time you finished. In the body of 
the report, you must first describe what you did and what you talked about and why; 
second, write your reaction and evaluation of the tutoring session; third,  relate your 
tutoring experience to the readings and discussion in class on second language acquisition.  
Some students prefer to do this in three separate paragraphs using a sub-heading for each 
one. This structure helps you remember to include all parts.  Other students are skillful at 
weaving the connections to course material as they describe and evaluate. Either structure is 
OK as long as all parts are there. In addition, in the first report, begin with a description of 
the person you are tutoring (age, gender, L1 background, years in USA, years studying 
English, etc.)  In the final report, after your one page report, write an additional one page 
reflection on your lab experience as a whole including what were the key things you learned as 
a result of the experience and your overall feeling about it.  Reports will be turned in for 
feedback and a tentative grade in week 7 (Tuesday,March 6th) and week 12 (Tuesday, April 
10) and for final grading in week 15 (Thursday, May 3rd).  Every time the reports are 
turned in, ALL reports from the beginning to the current week should be turned in.  
These should include the comments that I wrote the first time you turned reports in for 
feedback so I can see what kind of feedback I gave you and whether or not you 
addressed any issues I raised.  If you do not turn in ALL reports at the end of the 
semester, I will grade your reports based only on those reports that you turned in at the 
end of the semester.  If you have revisions, turn in both the original and revised 
versions. If you have completed more than the required number of reports on a specific due 
date, it is OK to turn those in early.  You may turn assignments in early rather than waiting 
until the due date.

Feedback will be given the first time reports are turned in regarding whether or not your 
tutoring experience and reports are in line with my expectations.  If you are on the wrong 
track, early feedback can set you on the right track early so that you will still receive a good 
grade on the assignment.  In your reports, you may also ask me questions or bring up problems 
you are experiencing with your tutee or conversation partner and I will try to help you.  
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Your grade will be given when the final set of reports is turned in.  Grades will be based on 
both the quantity and the quality of your tutoring contacts and your reports of them.  To 
receive an A, you must meet with your tutee for a minimum of 12 hours for a minimum of six 
sessions during the semester and your reports must be turned in on each due date and contain 
all the information specified above.  Furthermore the discussion relating your experience to 
the SLA issues discussed in class must demonstrate an understanding of and reflection upon 
those issues.  

Listening Journal and Reports (200 points)
In Western cultures, listening is an under-developed skill.  In order to reap the benefits of 
Mindfulness and to improve our abilities to relate to people from other cultural and linguistic 
backgrounds, we will focus on the development of our listening skills along with the course 
content.  
For this assignment, buy a notebook that will be exclusively dedicated to journaling about your 
listening practice.   For each class day, you will be assigned a reading (occasionally more) from 
the book Right Listening by Mark Brady. All the numbered exercises (indicated in the syllabus 
by Ex.) include a practice exercise for you to do.  You will read the exercise, do it, and then 
journal about it in your notebook for 5 to 10 minutes each day.  It will be helpful to you if you 
label each journal entry with the exercise number, exercise title, and the date.  In your entry 
you should explain briefly what you observed about yourself as you practiced listening in this 
way.  You may also wish to include relevant art work (drawings, collage, etc.).  It’s your journal 
so feel free to make it as creative as you wish.  Your journal will provide you with the data you 
need for informal oral reports in class each time we meet and formal written listening reports 
to be turned in four times during the semester.  

Oral Reports:  We will spend a few minutes in each class period debriefing about the exercise.  
Our classroom will constitute a community of practice (See Ex. 52). You may also want to form 
smaller communities of practice with housemates, family members or friends. This is 
encouraged but optional. Those who have done this have found that it enhances their 
relationships and ability to focus and study.  Furthermore, in order to give greater flexibility 
and to let each student tap into his or her own inner wisdom in using this book, I ask that you 
read the assigned readings for each class; however, you may choose to do another exercise if 
one calls to you.  For example, if you decide you want to focus on one particular exercise, (e.g. 
Exercise 2-Don’t interrupt unnecessarily) for six weeks, then do that as your listening practice 
and journal about that each time.  

Written Reflections on Listening Reports: Four times during the semester, you will be asked 
to reflect on certain reflection questions brought up in the book and write a 1-2 page paper 
with your answers.  Mindful Listening is not usually easy for people in our culture and we will all 
catch ourselves listening unmindfully at times.  That is why we call it a practice.  It is not about 
being perfect in our listening but about being mindful of how we do or do not listen to others.  
Therefore I am not interested in the extent to which you are a perfect listener but more on 
how mindful and aware of where you are in your listening skills.  The answers to your 
reflections on the questions asked in the book Right Listening should reflect an awareness of 
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your own strengths and weaknesses as a listener and how you might have changed as a result of 
this practice.  Your claims should be supported by specific examples (obtained from your 
listening journal). These reports will be due on Tuesdays, (February 21, April 3, April 17), 
and on Thursday, May 10.  You will be graded based on your class participation in the oral 
reporting and on the depth and richness of your reflections and insights gained as a result of 
your listening practice.  

Pragmatic Awareness Assignment (1 page, 50 points)
Due: Tuesday, May 1st

Over the next several days, observe how you and others greet.  Carry a small notebook and 
write down the phrases you hear people use (e.g., Hello, Hi, how are ya?, What’s shakin’?, etc.).  
Next to the phrase, write down info about the setting (campus mall, store/office where I 
work, home, etc.), time of day, and people involved (ie, age, gender, level of familiarity with 
each other, relationship, e.g. parent-child, friends, clerk-customer, etc.).  Also note when 
people do and do not greet.  Collect at least 12 examples.  One example includes both the initial 
greeting and the response (If the second person does not reply, write ‘no response’). Analyze 
these greetings to determine which variables (e.g., setting, gender, age, etc.) are associated 
with which greetings and how.  Type a one page report that summarizes your observations and 
analysis.  Attach your raw data to the type-written report and turn it in as well. 

Homework, Quizzes, and Class Participation (200 points)
Your class participation grade will depend on your performance in several areas: completion of 
smaller written homework assignments that will be given in addition to the major assignments 
described in the syllabus, scores on pop quizzes and your participation during class discussions 
both in small groups and the larger class. The quizzes will be given at the beginning of the class 
period on the reading assignment due that day. These quizzes CANNOT be made-up. If you are 
absent or tardy and miss the quiz, you will receive a zero for that particular quiz. Both the 
quantity and the quality of your written work and oral contributions as well as what you display 
in terms of your attitude toward the class, your classmates and your instructor will be taken 
into account in determining your grade.  Just showing up and being present will count for 
something.  However, in order to do well in class participation, you should make contributions in 
the whole class and/or in small group work that reflect that you have done the readings and 
reflected upon them, raised questions about them, and connected them to your experience in 
so far as is possible. Students who are consistently not prepared, have not done the readings in 
advance, do poorly on the quizzes and are unable to participate in discussions will receive a very 
low grade in class participation.  

Examinations (350 points—midterms 100 points each; final 150 points) 
There will be three examinations, two take-home midterms. The first will be given on February 
23rd and due on March 1st.  The second will be given out on March 13th, the week after spring 
break and due in on April 3rd. A cumulative final will be given at the time of the regularly 
scheduled final exam on Tuesday, May 15th from noon to 1:50 PM. Note that the time is 
later than the regular class time.
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Grading
At the end of the semester, you will be assigned whatever grade you earned.  I do not give 
grades.  If you earn a D, I will not give you a C.  If you earn an A-, I will not give you an A.  So 
do not ask me to give you what you did not earn.  The answer is NO!  Furthermore, whatever 
grade you have at the end of the semester is the grade you keep.  Once the semester is over, 
it is over.  Do not come to me after the semester has been completed and ask to redo work for 
a better grade or to change a bad grade to an incomplete.  The answer again is NO!  I will, 
however, allow people to take a grade of incomplete under certain extenuating circumstances, 
but this must be arranged prior to the end of the semester.  In order to take an incomplete 
grade, however, most of the course work must have been completed by the end of the 
semester and your grade based on that work must be at least a C.

Grades will be calculated as follows: 
Assignment Points Letter Grade Point Range
Lab Reports   200/200 A  = 930-1000 
Listening Reports-50 each   92/200 A- = 900-929 
Pragmatic Awareness Assignment     /50 B+ = 870-899 
Homework, Quizzes & Class Participation   150/200 B  = 830-869 
Midterm Examinations-100 each   140/200 B- = 800-829 
Final Examination   /150 C+ = 770-799 
Total 1000 C   = 730-769 

C- = 700-729 
D+ = 670-699 
D   = 600-669 
F      0-599 

Classroom Policies
Etiquette
You are expected to arrive in class by the time class begins and stay in the room until the end.  
Please be sure to use the rest room, take your refreshments, and handle all phone calls before 
class begins or after it ends.  Do not feel free to leave and enter the classroom during the 
class period for such purposes.  Be sure that cell phones are off before entering the classroom 
and remain off during the class.  Failure to observe these classroom guidelines not only shows a 
lack of respect toward me and your classmates, it is also rude and a sign that you lack basic 
common courtesy.  

Academic Misconduct
You are encouraged to collaborate and study together; however, each student is expected to 
do his or her own work.  A student who is caught cheating or plagiarizing will receive a grade of 
zero for the assignment or exam, and if considered blatant cheating, may receive an F in the 
course and be reported to the judicial affairs committee at the instructor’s discretion; that is, 
the student may be subject to further disciplinary measures as specified by the university 
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code.  Academic misconduct includes, but is not limited to, copying another person’s work, 
paying another to do your work for you, providing another student with work that s/he has not 
done to present as her/his own, etc.  Plagiarism includes copying five or more words in a row 
without using quotation marks and failing to cite the source including author(s), date, and page 
number for words or ideas.  If you have any doubts about whether something is cheating or 
not, consult me.  
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Attendance and Participation
Your presence in the class is expected. Presence means more than sitting in your seat in the 
assigned classroom. It means being present or attending to the reading, discussion, etc. that is 
occurring. Anyone who uses class time to text, do homework, daydream, or engage in other non-
class activities will be counted absent. You will be permitted to be absent for four classes 
without penalty.  However, the fifth absence and every absence after that for whatever 
reason will result in lowering your final course letter grade by one step (e.g. a grade of C+ 
would become a C). Therefore you should think seriously before deciding to miss a class. Do not 
use up your absences early in the semester if you do not need to. That way, if you get ill 
toward the end, you will still be able to miss classes without a penalty to your grade.  
Furthermore if you are excessively late or leave early, you will be counted as absent for part 
of the class. This applies whether you are very late one time or a few minutes late frequently. 

Academic Rigor at CSU-CHICO
Academic rigor means the consistent expectation of excellence and the aspiration to 
significant achievement.  It should pervade the entire atmosphere of the University--teaching 
and learning, curriculum, evaluation of students and faculty, outreach, admissions, advising, and 
student life.
Rigorous Teaching
Rigorous faculty are role models for the behaviors and accomplishments the University seeks 
to promote.  They demonstrate a high level of professionalism and commitment to the 
University and to their discipline and inspire in students an excitement about learning.  Guiding 
students toward excellence, they
• Communicate high expectations and demonstrate them through a demanding syllabus and 

well-prepared classes.
• Encourage student-faculty contact in and out of class and offer conscientious advising and 

consistent availability.
• Encourage collaboration and active learning, fully involving students in the learning 

experience.
• Provide students early, prompt, and frequent feedback and develop appropriate assessment 

strategies.
• Emphasize time on task, clearly communicate time required for learning, make it clear that 

full-time study is full-time work, and design learning experiences so that homework 
matters.

• Develop approaches and strategies geared to diverse talents and ways of learning, while 
maintaining high standards of accountability.

• Reduce opportunities to engage in academic dishonesty and challenge its occurrence.
Rigorous Learning
Rigorous students are part of the equation of rigorous teaching and learning.  A rigorous 
education is vigorous, difficult, deeply satisfying work, and it requires a lifestyle conducive to 
achieving excellence.  College is not a temporary diversion or a period of entertainment, but a 
fundamental piece of student character, citizenship, and employment future.  A diploma and 
good grades from a demanding institution count for something.  Rigorous students
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• Set high personal standards, develop a strong sense of purpose, come to class well-
prepared, and complete assignments on time.

• Develop an effective relationship with the instructor, in and outside of class, and make the 
most of University advising and other services.

• Treat fellow students and the classroom environment with complete respect.  Give each 
class full attention and participation.  Do not miss class, arrive late, or leave early.

• Accept continuing responsibility for learning and for grades earned.
• Approach each class in a professional manner, as if the class were real employment.  Treat 

a full-course load as full-time work and spend no less time on it.  Determine exactly what is 
expected.

• Experiment with all teaching and learning strategies used in classes, and also determine 
which work best for them.

• Demonstrate complete honesty and integrity.

Tentative Schedule of Classes
DATE ASSIGNMENTS

To be completed prior to class TOPIC

Week 1 INTRODUCTIONINTRODUCTION
01/24/12 Introduction to Course (Syllabus)

Read Brady, Ex 2; pp. 90-91
01/26/12 Mindfulness: A Guide for Teachers by 

Amy Saltzman
Brady: How to Get the Most out of 
this Book; Ex. 1 & 52

Introduction to Mindfulness
http://www.youtube.com/watch?
v=3nwwKbM_vJc

Week 2
FIRST LANGUAGE ACQUISITION FIRST LANGUAGE ACQUISITION 

01/31/12 Brady, Ex. 2 & 3
Lightbown & Spada (L&S), Introduction
Complete survey, p. xvii
L&S, Ch.1 

Discuss survey results
Language Acquisition Theories
Developmental Sequences

SLA THEORIES & APPLICATION TO LITERACYSLA THEORIES & APPLICATION TO LITERACY
02/02/12 Brady, Ex. 4 & 5

L & S, Ch. 2 Overview of SLA Theories

Week 3
02/07/12 Brady, Ex. 6 & 7

L&S, Ch.3 Individual Differences

02/09/12 Brady, Ex. 8 & 42
Interaction as the Genesis of Language  
& Acquisition without Interaction by 
Saville-Troike (packet)
Cognitive theories of bilingualism and 
the curriculum by Baker

Vygotsky’s Socio-cultural theory (a socio-
cognitive theory) Scaffolding & the ZPD L1 & 
Cognitive theories of bilingualism
Iceberg Theory; Threshold Theory
Developmental Interdependence Hypothesis

http://www.contemplativemind.org/Mindfulness-A_Teachers_Guide.pdf
http://www.contemplativemind.org/Mindfulness-A_Teachers_Guide.pdf
http://www.youtube.com/watch?v=3nwwKbM_vJc
http://www.youtube.com/watch?v=3nwwKbM_vJc
http://www.youtube.com/watch?v=3nwwKbM_vJc
http://www.youtube.com/watch?v=3nwwKbM_vJc
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DATE ASSIGNMENTS
To be completed prior to class TOPIC

Week 4
02/14/12 Brady, Ex. 9 & 11

L&S, Ch. 5
Scaffolding in the L2 Classroom 
Teacher Questions & Feedback

02/16/12 Brady, Ex. 10 & 11 (cont.)
How content teachers interact with 
English Language Learners by 
Verplaetse (1998)
Cary, Ch. 7

Teaching L2 Learners:, Manipulating Context 
& Cognitive Demand

Week 5
02/21/12 Brady, Ex. 12 & 13 & p. 32

Reflections on Listening Report #1 
due
What Reading Teachers Should Know 
about ESL Learners by Drucker 
(2003)

Manipulating Context & Cognitive Demand in 
L2 Reading
Video on teaching literacy for HS Chemistry

02/23/12 Brady Ex. 14
Cary, Ch. 3,5, 8

Manipulating Context & Cognitive Demand in 
L2 Reading continued
TAKE HOME EXAM 1 Given

Week 6
02/28/12 Brady, Ex. 15 & 16

Mapping New Territory …by Ortmeier-
Hooper, Christina & Enright (2011)
Download L2 Writing Sample, print 
and bring to class

L2 Writing

03/01/12 Brady, Ex. 17 & 18
Cary, Ch. 6 Analyzing L2 Writing

TAKE HOME EXAM 1 Due

Week 7

03/06/12 Brady, Ex. 17P & 19
Lab Reports 1-4 due Teaching L2 Writing

03/08/12

Brady ex. 20
L & S, ch. 4 to p. 100
Download clean copy of L2 Writing 
Sample and Analysis Worksheet, print 
and bring to class

Theories of L2 Grammar Acquisition
Developmental Sequences
Grammar Analysis

Week 8

03/13/12
Brady, Ex. 21-22
Complete Analysis
L & S, Ch. 6, pp 135-155

Grammar Analysis
Teaching Grammar
TAKE HOME EXAM 2 Given

03/15/12 Brady, Ex. 23
L & S, Ch. 6, pp 155-180

Teaching Grammar
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DATE ASSIGNMENTS
To be completed prior to class TOPICTOPIC

Week 9
03/20-22/12

SPRING BREAK
Brady, Ex. 24, 25, 26 NO CLASSESNO CLASSES

Week 10
03/27-29/12

Instructor at workshop 
Brady, p. 50 Write Reflections on 
Listening Report #2 
Do Ex. 27, 28, 29, 30

NO CLASSES BUT
WORK ON TAKE HOME EXAM 2 & 
Listening Reflection Report 2

NO CLASSES BUT
WORK ON TAKE HOME EXAM 2 & 
Listening Reflection Report 2

Week 11 TEACHING L2 LISTENINGTEACHING L2 LISTENINGTEACHING L2 LISTENING
04/03/12 Take home exam due in class

Reflections on Listening Report #2
Brady, Ex. 27-30
From Prediction through Reflection by 
Vandergrift (2003) 

Manipulating Context & Cognitive Demand 
View L2 Listening Video: Focused Listening  
Manipulating Context & Cognitive Demand 
View L2 Listening Video: Focused Listening  

LANGUAGE SOCIALIZATION THEORY & APPLICATION TO SPOKEN LANGUAGELANGUAGE SOCIALIZATION THEORY & APPLICATION TO SPOKEN LANGUAGELANGUAGE SOCIALIZATION THEORY & APPLICATION TO SPOKEN LANGUAGE
04/05/12 Brady, Ex. 31-32

Three Developmental Stories by Ochs 
& Schieffelin
Complete grid

Language Socialization Theory
Begin Video: Preschool in 3 cultures
Language Socialization Theory
Begin Video: Preschool in 3 cultures

Week 12
04/10/12 Brady, Ex. 34-35

Lab Reports 1-9 due Finish Video & Discuss: Preschool in 3 culturesFinish Video & Discuss: Preschool in 3 cultures

04/12/12 Brady, Ex. 36 & 37
A Mother’s Tongue by Kouritzin 
Comments by Samimy
The author responds by Kouritzin

Family Language Socialization & its affect on 
Schooling
Family Language Socialization & its affect on 
Schooling

Week 13
04/17/12 Brady, Ex. 38 & 39

Reflection on listening, Paper #3 
due
Written Codeswitching in the 
Classroom by Losey

Code Switching
Watch Video: Tortilla Soup

04/19/12 Brady Ex. 40
Who has the right answer? by Findlay 
Cary, Ch. 2

Family Language Socialization & its affect 
on 
The Hmong in California

Week 14
04/24/12 Brady, Ex. 41 & 43

Cary, Ch. 10 
Cultural Conflict in the Classroom
Simulations & Discussion

04/26/12 Brady, Ex. 44
Culture, ethics, scripts and gifts by 
Messerschmitt et al. (1997)

Cultural Conflict in the Classroom
Simulations & Discussion continued
Explain Pragmatic Awareness Assignment
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Week 15
05/01/12 Brady, Ex. 45 & 46

Reflection on listening, Paper #1 due
Language Acquisition Theory and 
Teaching Pragmatics by Ishihara
L & S, pp. 100-104
Look at 2 speech acts and compare 
across cultures Carla Website *
Pragmatic Awareness Assignment due

Discuss Pragmatic Awareness Assignment 
& CARLA website 
Begin Teaching Pragmatics

05/03/12 Brady, Ex. 47 & 48
Class observation and Teaching 
Demonstration by Ishihara
Lab Reports 1-12 & Reflective Paper 
due

Teaching pragmatics 

Week 16
05/08/12 Brady, Ex. 49-50

Integrating Pronunciation into ESL/EFL 
classrooms by Levis & Grant (2003)

Language Socialization & Real Life 
Consequences
Video: Multi-racial Britain Cross-Talk
Re-socializing the Language Learner 
through pragmatic instruction

05/10/12 Brady, Ex. 51
Reflection on listening, Paper #4 due

Continue discussion of video & teaching
Review for final exam

Week 17
05/15/12

Final Exam,Tuesday, 12:00-1:50 PM

* Read the CARLA website: http://www.carla.umn.edu/speechacts/.  Link to speech acts, Why teach 
speech acts, and descriptions of speech acts (ie, apologies, complaints, compliments, refusals, 
requests, thanking).  From there, link again to requests and at least one other speech act.  Within 
those speech acts, click the links to compare across at least two languages.  

http://www.carla.umn.edu/speechacts/
http://www.carla.umn.edu/speechacts/
http://www.carla.umn.edu/speechacts/
http://www.carla.umn.edu/speechacts/
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List of Readings in Required Reading Packet (in order they will be read)
Saltzman, Amy. (no date).  Mindfulness: A Guide for Teachers. Unpublished paper available at 

http://www.contemplativemind.org/resources/publications.html

Saville-Troike, Muriel. (2006) Interaction as the Genesis of Language & Acquisition without 
Interaction in Introducing Second Language Acquisition (pp 111-119). New York: 
Cambridge University Press.

Baker, Colin.  (1996).  Cognitive theories of bilingualism and the curriculum.   In Foundations of 
Bilingual Education (pp. 144-161).  Philadelphia: Multilingual Matters.

Verplaetse, Lorrie Stoops.  (1998).  How content teachers interact with English Language 
Learners.  TESOL Journal 7:5, 24-28.

Drucker, Mary J. (2003). What Reading Teachers Should Know about ESL Learners by The 
Reading Teacher 57:1, 22-29.

Ortmeier-Hooper, Christina & Enright, Kerry Anne. (2011)  Mapping new territory: Toward an 
understanding of adolescent L2 writers and writing in US contexts.  Journal of Second 
Language Writing 20:3, 167-181. 

Vandergrift, Larry (2003). From Prediction Through Reflection: Guiding Students Through the 
Process of L2 Listening..  Canadian Modern Language Review, 59:3, 425-440
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