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Lesson #1: Cultural Products
 
Level: Lower-Intermediate 7th grade French Class

La liberté guidant le peuple
 
Planning for Instruction This lesson is after a unit on 19th century and the French Revolution. 
The students have a basic knowledge of the grievances of the French people that led to the 
revolution. The students were assigned a reading on the French Revolution and have seen a video 
on the revolution itself. 
 
1.1 Content Objectives
• Students will be able to write an outline for a formal letter given a template with multiple set 
phrases, of at least one page in length.
• Given a list of vocabulary, students will be able to identify at least 3 objects in the painting La 

liberté guidant le peuple.
 
1.2 Language Objectives

• Students will be able to compose a five-line dialogue given a scenario.
• Students will be able to state their grievances towards the CSU by modeling a discussion of 

grievances from the French Revolution. 
 

1.3 Standards: 1.1, 1.2, 1.3, 2.1, 2.2, 3.1, 4.1, 4.2
 
1.4 Five Dimensions of Culture: Cultural Products

1.5 Cultural Products
• La liberté guidant le peuple blown up and cut into various puzzle pieces
• French letter formula’s
• Youtube video of the song, La Marseillaise  

1.6 Extra linguistic Features of Communication: Musical-La Marseillaise

Effective Instructional Sequence

2.1 Setting the Stage (5-10 minutes) 
1. Blow up La liberté guidant le peuple on the board.
2. Have the painting cut up into puzzle pieces and distribute a puzzle piece to each student. 



3. Have students try to solve the puzzle using their French vocabulary. While the students are 
trying to solve the puzzle, the song La Marseillaise will be playing in the background. Check 
for understanding and question asking form. In a future lesson, we will be looking at the lyrics 
of that song to study the French Revolution in depth. 

2.2 Providing Input (15 minutes)
1. Divide class into two groups. 
2. Explain to the class that we will be making a “tableau vivante” which literally means “live 

canvas”. 
3. Have a discussion about the French Revolution, ask students what they  know and what they 

remember. If students are struggling with recalling last  week’s material, reintroduce it, using 
TPR to explain words or concepts if the students show lack of comprehension. Check for 
understanding using CCQs. 

4. Have one half create a “tableau vivante” of what happened just before the painting, the French 
Revolution, and the other  half represent what happened just after the scene. Afterwards, have 
the entire class create a “tableau vivante” of the painting. Before students create their tableau, 
have them give a short introduction of their scene and why they  think it happened they way 
they depicted it. 

5. Put up the painting on the board again and prepare the class to write their list of grievances.

2.3 Providing Guided Practice (15 minutes)
1. Have students get in groups of 3 and write a list of grievances leading to the French 

revolution. 
2. Give students a list of words expressing negative emotions.

a. Je crois que ____________ est inacceptable.
b. Je demande que _________soit changé.
c. Si vous ne changez pas, _____________ sera enforcé.
d. Nous ne payerons plus si vous continuez à _____________. 

3. Ask students to identify which words are cognates. 
4. Have students apply the template sentences to things they are unhappy with at the CSU. 
5. Begin discussion on why French students go on strike so frequently  and American students do 

not. Where did this begin? Why is French culture more outspoken than American? Is this 
cultural or generational? What would you do if you were French? Would you protest? Go on 
strike? How can you voice your opinions in the United States? 

 
2.4 Providing Application and Extension (10 minutes)
1. Have students role play interviews between an angry peasant and a member of the kings court 

using the templates above. 
2. After 5 minutes, have students reverse roles. 

a. Make sure students are using the expressions we covered in class or are using the correct 
form of the negative. 

 



2.5 Providing Assessment and Evaluation (5 minutes)
1. Students are to write formal letters to the “King” with modern issues that affect them (CSU, 

California, United States, etc). 
a. A final draft  will be graded. Formal language/structures/templates will be given as new 

vocabulary.
2. There is informal assessment throughout the lesson and the instructor is to ask constant 

comprehension checking questions to ensure that the students are following the lesson.
 
Reflection
3.1 Prior to writing this lesson, I knew the basic reasons for the French Revolution but  never 
explored it further than what we did in class. By looking at the painting La liberté guidant le 
peuple from an instructional point of view, I had to seriously  analyze it and understand the 
artist’s motivations behind it. I saw this painting in Paris and found it powerful and knew I would 
want to share it in some way.

 3.2  I intentionally waited this long to resubmit this lesson because I wanted to see how much  I 
could learn from each lesson to make this one as good as possible. I had too many ideas and 
activities in this first lesson and have kept the original to potentially  build a unit on the French 
Revolution, but for now am still working on making this realistic and narrower. I think it is still 
too broad and trying to cover too much is a problem that I am still trying to deal with. I think it  is 
overwhelming that there is so much to cover in French language and culture that little snippets of 
the culture through these lesson do not bring justice to all the work that needs to be done. 
           
3.3 This assignment has forced me to think of myself as a French language learner. By doing so, 
I gained perspective into what may or may not help set the stage, what would be engaging and 
what I could relate to on different levels of proficiency. After submitting multiple lesson plans, 
having a microteach in French, and observing a French class, it is amazing how much I have 
learned and how much I have progressed. Just by looking at the first copy of this lesson and this 
copy, there is so much  I did not take into consideration but  that I do now. It  is real life and I am 
getting closer to teaching. For the first time in my academics, I feel like an assignment matters. 
 
Sources

Formal Structures: http://www.modele-lettre-type.com/reclamation/lettre-contestation-avis-
imposition.php

Clip  from “La Revolution Francaise” La Marseillaise : http://www.youtube.com/watch?
v=PT7sT1-wLYg.
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A. Formal Letter Template

Votre Prénom, NOM

Votre Adresse
Code Postal - Ville
 
Destinataire
Adresse du Destinataire
Code Postal - Ville
 

Paris, le Jeudi 27 Septembre
 

Madame, Monsieur,

J'ai reçu en date du (date à préciser) mon avis d'imposition concernant l'année (période 
concernée à préciser). 

A l'étude de celui-ci, j'ai remarqué qu'une erreur était survenue dans le calcul de l'impôt qui m'est 
réclamé. En effet, (erreur constatée et explication à préciser).

Je me vois donc contraint de contester mon avis d'imposition et je vous serai gré de bien vouloir 
procéder à la rectification de celui-ci compte tenu des éléments que j'ai porté à votre 
connaissance.

Je vous prie de croire, Madame, Monsieur, à l'assurance de ma parfaite considération.

B. List of vocabulary:
• drapeau
• chapeau
• pistolet 
• baïonnette
• robe
• corps
• jambes
• bras
• nuages
• bâtiments/immeubles 



C. La liberte guidant le peuple.


